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DIRECTIONS: The children should study 
each picture. If the person shown is 
producing (doing useful work), they 
should write the word producer on the 
line under the picture. If the person 
shown is only consuming, they should 
write the word consumer. They should 
then indicate which of the producers 
are producing services and which are 
producing goods, by writing a large S or 
G after the word producer in each case. 
They should indicate which of the con- 
sumers are consuming services and 
which are consuming goods, by writing 


a large S or G after the word consumer 


in each case. 

Teachers should caution the children 
that in choosing the right answer, they 
should not be misled by the fact that in 
the process of the production of goods 
and services the producer ‘‘consumes” 
raw materials, labor, and tools. 
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Producers and Consumers 


Producers and Consumers 


In this book you will read ‘about cities. You will learn 
many new things. You will also read about many things 
that you may already know about. Let’s look back at 
some of these things that you may already know about. 

Do you remember what a consumer is? You are a 
consumer. Everyone is a consumer. A consumer is a 
person who uses goods or services. People eat food. 
People wear clothing. People go to doctors if they are 
sick. So everyone is a consumer. 

When you eat something, you are using it up. When 
you wear something, you are using it up. You are 
consuming goods. We consume some goods quickly, 
such as when we swallow food. We consume some goods 
slowly, such as when we drive a car or live in a house. 

When you go to a doctor to find out why you are sick, 
you are consuming a service. When you are in the 
classroom, your teacher helps you to learn. You are 
using her services. These services are used up at the 


same time they are produced. Services cannot be stored. 

Of course, someone has to produce the goods and 
services you consume. Someone grows the food you eat. 
Someone makes the clothes you wear. Someone helps 
you when you are sick. Someone helps you to know more. 

Do. you remember what we call a person who makes 
useful things or who does useful work for others? He 
is called a producer. 

A producer who makes useful things is a producer 
of goods. A producer who does useful work for others 
without producing a good is a producer of services. 

A man who makes shoes makes useful things. He is 
a producer of goods. A doctor who helps people get well 
does useful work for others, but he does not produce the 
medicine he gives people. The doctor is a producer of 
services. A teacher who helps you to learn is doing useful 
work, but she does not produce the book you are using. 
She is a producer of services. 








Producers and Consumers 


Producers and Consumers 
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People Divide the Labor to Produce Faster and Better 


DIRECTIONS: The children should study 
each picture and draw a line from each 
to the name of the specialist whose 
services are needed. 
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People Divide the Labor to Produce Faster and Better 


People all over the world want more and better goods 
and services. Men have always tried to find new ways 
to produce more and better goods and services in less 
time and with less work. Men do this through the 
division of labor. Division of labor helps each man to 
learn his job well. He becomes a specialist. 

Members of the family divide the labor. At home 
Father usually does the heavy work, and Mother does 
the cooking. Children can do many little jobs. People 
of the countryside divide the labor with people in the 
cities. A farm may produce milk. A factory in the city 
may produce milk cans. 

People in the city divide the labor. Policemen help 
keep order. Garbage collectors help keep the city clean. 


a 


Fireman Reporter Doctor Teacher Pilot 


Specialists produce newspapers, catalogs, and books. 
Insurance men advise people how to protect themselves 
against risk. In every city there are many specialists 
who produce goods and services for the people of the city. 

Sometimes the specialists in one city may be so good 
that they can produce better goods and services than the 
specialists in other cities. One reason for this could be 
that one city has more raw materials nearby. Another 
reason could be that the specialists in one city are better 
trained. Or perhaps there are more and better tools and 
machines in one city. 

For these reasons, labor is divided within families, 
businesses, and cities, and between cities and nations 
throughout the world. 


Plumber Farmer Truck driver Electrician Lawyer 





Specialization Makes People Depend on Each Other 


Specialization Makes People Depend on Each Other 


Division of labor makes people, cities, and nations need Money is also important for trading because it is 
each other. For this reason, people, cities, and nations easier to use money than to trade goods and services 
must trade with each other. Transportation is needed for other goods and services. 
for trading. The faster and cheaper the transportation, Transportation and money are keys to better division 
the better the people can divide the labor. of labor. 


“CAN I DO 
SOME CARPENTRY 
WORK FOR You 
To GET Some 

BREAD 2?” 


‘SoRRY. 

I DON'T NEED 
CARPENTRY 
WORK. WHAT 
INEED ISA 

HAIRCUT.” 


a Whatideadidthe: barber andthe: carpentenihave?ecic..cin ge ecsayetererr) feveteyete ery -fa =ols erauetaragare sfejotasvsisi4) aisle oi atausiusey ila epeiobalpieteveve a) aicvete siya nYauste ae) vs 


ae Whichiofithe:menimade: the best trace capers ccy- ariretrisy sh pelt leierte seals oe ayenctere care tateantnraler svete Pavwinnsuete sheke cael ents4pec3) sasdeipred halotat Sie ore Gm Ee MOL sels rover ats 


DIRECTIONS: Go over the pictures and 
words with the children, and have them 
fe Why.is barterof/ goods: fortotherpoods:sa difficult 2a meee meermrentrs int. aor ee eas erolersi-emssrin nee nine © ecicieetieliaas write their answers in the blanks. The 
teacher should explain to the children 
what barter is, and guide them in 
4 discussion that will help them to discover 
the convenience of using money in trade. 


» \Who madecthe: worst trade? 7 i.7. cycle icwsse ene erie crane aim eye sve asinine mada os nein atecet pa Fe SG te PS ora he Preis pe 


we Why isibarter of goods)for money, CaSien?:c yeni. sree) esleieiele s sie ore te)aie) sles ale ale trvescie ler oie aleredestieleiel= & eJeivialelars| «© ovviele\ciaisiel ate ele einielnjnlaisis isie)elvisis vie 
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DIRECTIONS: The children should 
decide which object they would choose 
first, second, and third. Then they are 
to number each choice by writing 1, 2, 
or 3 on the line before each picture. 
Discussion should bring out why they 
chose what they did. The teacher can 
point out the difficulty of saving for the 
future. For example, the newsboy could 
save his money to buy the bicycle. The 
bicycle would make it possible for him 
to deliver more papers and so get greater 
income. However, if he must help his 
family buy food, clothing, and other 
essentials, saving money will be difficult. 
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People Must Learn to Make Choices 


People Must Learn to Make Choices 


The division of labor helps men to produce more and 
more goods and services. The division of labor helps 
men to produce these goods and services with less work 
and in less time. Yet men cannot produce everything 
they want. Even though people are able to produce more 
and more, they are not satisfied. They still want more. 
To produce goods and services, we need skills, raw 
materials, and tools. We do not have all we want of these. 
So families, cities, and nations have to learn how to 
make wise choices to satisfy as many of their wants as 
possible with what they have. 

Families have to learn what is more important and 


what is less important, so that they can take care of 
their most important needs first. In the same way, cities, 
states, and nations have to learn how to spend their 
tax income wisely. They have to know what is more 
important, what is less important. 

Families, cities, and countries must also learn that 
sometimes choices must be made between what we need 
today and what we need tomorrow. This means that 
families, cities, and nations must learn how to save. 
Sometimes people have so little today that they cannot 
save for tomorrow. This can happen not only with 
families but also with whole nations. 


If you were this newsboy, what would be your first, second, and third choices? 





What Will the Mayor Do? 


What Will the Mayor Do? 


The mayor has three problems. He will not have enough tax money to solve 
all the problems at the same time. He must solve them one at a time. What will 
he do first, second, and third? 


Control the flood 
Add more animals to the zoo 


Build more schools 





DIRECTIONS: Before the children com- 
plete the activity, they should discuss 
the problems that face the mayor. It Is 
important to emphasize that the mayor 
cannot solve all the problems at the 
same time. He must deal with the most 
important and immediate problem first. 
Have the children write 1, 2, and 3 in 
the boxes to indicate what the mayor 
will do first, second, and third. 


DIRECTIONS: Go over each pair of pic- 
tures with the class to make sure they 
are clear to everyone. The children then 
mark the boxes indicating which house 
or houses will have the lower price. 


10 


Wishes and Prices 


Wishes and Prices 


We have seen that people must make choices. This is 
because there are not enough materials, tools, workers, 
and time to make everything they want. 

Because there is not enough of everything for 
everybody, there is a price for the goods and services 
people want. The more people want to buy a certain good 
or service, the higher its price will be. The less people 
want a certain good or service, the lower its price will 
be. This is called the law of demand. 

The more of a good or service that producers offer 
to a customer, the lower its price will be. The less of a 
good or service producers offer to a customer, the higher 
its price will be. This is called the law of supply. 


Long ago, when families used oil lamps, the price of 
oil was high. Then when electricity was developed, less 
and less oil was purchased. So the price of oil dropped. 
The demand for oil for lighting decreased. 

Long ago, oil was found only in a few places in the 
world. Since it was very scarce, the price was high. But 
now oil can be found in many places in the world. It is 
not so scarce. So the price of oil is lower. The supply 
of oil increased. 

The amount of goods producers are willing to produce 
(supply) and the amount of goods consumers are willing 
to buy (demand) decide the price of the goods. This is the 
law of supply and demand. 


The more people want to buy a certain good or service, the higher its price will be. In which picture will the price be lower? 


The more of a good or service that is produced, the lower its price will be. 


In which picture will the price be lower? 











When Will the Price Be Higher? 


When Will the Price Be Higher? 
JANUARY FEBRUARY MARCH APRIL MAY 
Bel pe ad LI a LI] LI 


JULY AUGUST SEPTEMBER OCTOBER NOVEMBER DECEMBER 


[de] mare [8] si L [| fe 


Wheat is harvested in July. 
In what month will wheat prices be the lowest? In what month will wheat prices be the highest? 


In which picture will Farmer Jones earn the highest profit? 


STATE FAIR | 


|CATILE BARN | 


Farmer Jones buys superpigs. Farmer Jones raises superpigs. After a while, everyone raises superpigs. ay 
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DIRECTIONS: The children should 
choose the month in which they believe 
the price of wheat will be lowest, and 
mark an X in the box below that month. 
They can discuss why July or August 
prices are lower than May or June prices. 
(July prices are the lowest because 
wheat is harvested in July. In this month 
the supply is largest and the storage cost 
is the lowest.) 


DIRECTIONS: The children should study 
the sequence of pictures. Then they 
should mark an X in the box next to the 
picture they think shows the correct 
answer. Discussion should bring out that 
the price Farmer Jones gets depends on 
the demand for his animals at a given 
time and the quantity available. The 
teacher can ask the question: How did 
the other farmers find out how to raise 
better pigs? (Through public informa- 
tion.) 
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When Will the Price Be Higher? 


When Will the Price Be Higher? 


DIRECTIONS: The children should mark 
an X in the box next to the house they 
think would sell for the highest price. 
Discussion should bring out that in the 
examples shown the cost of production 
determines the price of the houses. 


DIRECTIONS: The children should place 
an X in the box next to the picture of the 
location they think would be the best 
for a high-rise apartment building. After 
a discussion of the kinds of buildings 
that might be built on the lots, the 
children can then draw an appropriate 
building for each lot. Each child should On which of the two lots would you build a tall apartment house? 

be able to justify the building he drew. What kind of building, or buildings, would you build on each of the two lots? Why? 

What kind of building could you buy at a lower price? 

(On the basis of the cost of land.) The 

children then circle the picture showing 
the building they think would be cheaper. 





12 


Jobs and Income 


Jobs and Income 


How can people pay for all the goods and services they 
buy? People have to do useful work. For this useful work, 
people receive income. Income is usually received in 
money. 

Not everyone earns the same income. Some people 
earn more than others. Here are some of the reasons 
why incomes are different: 

When many people want the same job, people are 
willing to work for less pay in order to get the job. So 
the pay is usually less when many people try to get the 
same job. 

Sometimes many people want to hire the same worker. 
Then the worker can pick the one who offers to pay the 


most money. So when many people want to hire the same 
person, they are willing to pay more to get the worker. 

People want their workers to work hard and produce 
as much as possible. So they pay more to the workers 
who do this. People who work faster and better usually 
earn more. 

A store may have many workers. They must be paid 
even if the store does not sell enough goods to make any 
income for the owner. But the owner will earn more 
income than his workers when the store sells many 
goods. He gets more because he has taken the risk of 
not selling enough goods to cover the cost of running 
his business. 


Who earns more? 


Adapted from Our Working World: Cities at Work, Developmental Edition. 
© 1966, Science Research Associates, Inc. All rights reserved. 





DIRECTIONS: To ensure that the chil- 
dren understand what the people in each 
picture are doing and can thus decide 
which of them earns more, go through 
the pictures with the class and explain 
just what is happening in each. The 
children should then study each pair of 
pictures and decide which member of 
each pair would probably earn more, 
marking an X in the box located in the 
corner of that picture. 
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DIRECTIONS: The children should write 
their solutions to the arithmetic problems 
in the blanks. Discussion should bring 
out that not every businessman makes 
a profit all the time. Some suffer losses. 
It is the risk that the businessman takes 
that entitles him to the reward of profit. 
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Taking Risks and Profits 


Taking Risks and Profits 


The person who takes risks usually earns more than 
the one who does not. Profit is income earned as a reward 
for taking risks in business. 

Taking a risk in business means that a businessman 
never knows if he will have customers for his goods. 
Customers may not like his goods. His prices may be 
higher than those in other stores. The goods or services 
offered may not be as good as those offered in other 
stores. A businessman does not know what will happen 
in the future. Businessmen take such risks all the time. 


Who will make a profit? 
Dapper Dan rented a store at $ 200 a month 


He pays interest on savings he 
has borrowed at 20 a month 


He pays wages to a clerk at 400 a month 
He pays wages to himself at 600 amonth 
He advertises in the newspaper at 100 a month 
Electricity and fuel cost him 20 a month 


each month are 
Dapper Dan's 
costs. 


Businessmen often use their own savings and the 
savings of others to build their businesses. Whether 
business is good or bad, they must pay their workers 
wages. They must pay rent. And they must pay back 
the people or bank that lent them the other savings. 
If things go badly for a business, the businessman can 
lose all his savings and even owe money to others. But 
if business goes well, the businessman will usually earn 
more than he could have by working for someone else. 
The extra income is his profit. 


In June, Dapper Dan sold: 
20 suits at $65 each 

5 neckties at $2 each 

50 shirts at $5 each 

5 hats at $6 each 

5 raincoats at $20 each 


Dapper Dan’s sales for June were $ 
But his costs were $ 


There remains this month $ 
Is this difference profit or loss?................. 


In July, Dapper Dan sold: 
18 suits at $65 each 
But his costs were $ 


There remains this month $ 
Is this difference profit or loss?................. 





Taking Risks and Profits 


Taking Risks and Profits 


Who will make a profit? 














Little John sells 5 TV sets in one day. 
Total sales $3950 Total sales $2000 
Little John pays $350 for each set. : 
Total costs $3500 Total costs $1750 
Difference Difference 
Isthis Profit? vaic.cerceeee [S:thistloSs2@aeanemeraey: 


Big Leo sells 10 TV sets in one day. 


Big Leo pays $350 for each set. 


is-this: profit? Qiear-so ssc [SHUnISSIOSS? peck Ussaltes 


Who earns the most profit? Big Leo eal Little John S| 

Who sells more TV sets? Big Leo ize] Little John fi 

Why does earn more profit? Lower price v8] Lower costs oO More sets sold Ey 
Why does sell more sets? Better sets ie] Lower price LE] 





DIRECTIONS: The children should study 
the pictures. They should figure out the 
sales, costs, and profits of the two 
businessmen and write their answers in 
the blanks. The children should then 
answer the questions by marking the 
boxes. 
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Dots on the Earth: Where Has Man Built Most of His Cities? 


DIRECTIONS: Have the children study 
each area and discuss what the climate 
and geography of that area are like. A 
globe and an atlas would be helpful. 
Taking each row separately, the children 
place an X in the box under each area 
where there are many cities, few cities, 
and so forth. Discussion should bring 
out that all areas of the earth are not 
equally suitable for man’s life, work, and 
trade. 
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Dots on the Earth: Where Has Man Built Most of His Cities? 














Many cities 


Few cities 


Hard place to work and trade 


Easy place to work and trade 


Dots on the Earth: Which Came First? 


Dots on the Earth: Which Came First? 


(OO) OO 
a i a eh 
\e 











tu CONGRESS Sur's i776 
Me meee —— Bint Georsens 
acess 





DIRECTIONS: Have the children study 
the pictures in each row. They should 
decide which object was invented first 
or which event happened first and write 
a 1 in the box beside that picture. They 
should then write a 2 in the box beside 
the picture showing the object or event 
that came second and a 3 in the box 
beside the third object or event. 

Then direct the children to the ‘‘City 
in Time” chart on pages 4 and 5 in the 
text. They should use the chart to help 
them indicate under each picture in the 
activity book how many parents ago the 
object was invented or the event hap- 
pened. The last row should be completed 
by the entire class under the guidance 
of the teacher. 


Ay 


DIRECTIONS: The children should 
write Yes in the left-hand column if the 
item listed is essential to a city, and No 
in the right-hand column if the item is 
not essential to a city. Some items, such 
as Schools, have been included to 
stimulate discussion. 
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1A: What Must Cities Have? 


1A: What Must Cities Have? 


» Which of these are needed for a city? YES 


Schools 


Transportation 


Trading 


Beaches 


Knowledge of writing and counting 


Toys 


Mountains 


Farmers producing more than they can eat 


Theaters 


Division of labor 


Law and order 


Skyscrapers 





1B: What Numbers Can Tell You About Cities 


1B: What Numbers Can Tell You About Cities 


FACTS STATEMENT WRONG CANNOT TELL 


Center City covers 65 square 
miles. 


Sackville has a population 
of 3000. 


Fort James has a population 
of 4000. 


Huron has three museums, 
a zoo, a library, two parks, 
a theater, and two swimming 
pools. 


Watertown has a population 
of 10,000. 


Newton has a population of 
250,000. The city covers 45 
square miles. 


Richfield has a population 
of 5000. 


Azteca has a population of 
of 250,000. 


Warpath covers 100 square 
miles. 


Bayport has a population of 
250,000. 


Zenith has a population of 
300,000. 


Carter has two parks, a 
theater, benches around the 
courthouse; people ride 
around in cars; people 
watch TV. 


Fowler has a population of 
250,000. 


Hale has a population of 
250,000. The city covers 75 
square miles. 


Harrison has a population 
of 250,000. 


Acorn City has a population 
of 275,000. 


Warpath has more people 
than Center City. 


Bayport offers more kinds 
of services. 


The price of houses may be 
lower in Fort James than in 
Zenith. 


Carter offers a greater 
choice of places for people 
to go to and things to do. 


Watertown may have fewer 
traffic problems. 


Hale probably has more tall 
apartment buildings. 


Harrison offers more 
choices to people looking 
for jobs. 


Acorn City covers a larger 
area. 


eee) BE 


eee ) PC) EE 
Aifeees) Ee ao 





DIRECTIONS: The children should study 
the facts and statements about the 
cities. They should indicate whether the 
statements are right or wrong or cannot 
be answered by putting an X in the 
proper box under the correct heading. 
After the children complete the task, 
they should discuss the reasons for their 
answers. 


1g 


DIRECTIONS: Have the children draw 
a line from the round picture-maps 
showing some of the natural or man-made 
features of a city to the symbols of 
the same features shown on the map. 
Discussion should center on why a city 
is located where it is. Other cities, as 
well as the children’s own cities, can be 
added to the map. 
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2A: Why a City Is Where It Is 


Iai 


‘ 
) 
San Francisco 


Highways 
Rivers 


Railroads 


Mountains” 


2A: Why a City Is Where It Is 


chimpes, Fall River, 
\ Massachusetts 


° 
Pittsbureh, “4 
Pennsylvan 





2B: Can Cities Grow Everywhere? 


2B: Can Cities Grow Everywhere? 


many few large small 


There are probably cities in the areas shown on the map. 
The cities in these areas would probably be 


Color the farm circle green. 
Color the mountain circle purple. 
Color the desert circle yellow. 
Color the ‘frontier’ circle brown. 





DIRECTIONS: Thechildren should study 
the pictures and decide what kinds of 
cities, if any, would be located in each 
area. They should discuss why cities 
located in these areas would, or would 
not, grow. Then they fill in the blanks 
in the two sentences. After that they 
color the circles according to the 
directions given. The teacher might 
point out that cities in the areas shown 
could increase in size and number if 
transportation lines were improved. 


21 


DIRECTIONS: The children should draw 
a line from the probable owner to the 
picture showing the object owned. 
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3A: Who Are the Owners? 


Government of the city 


Corporation (many owners) 


Government of the nation 


One owner 


Partners (few owners) 


: Who Are the Owners? 


SMITHS GI GROCERY 


ease 


UNITED STATES 
POST OFFICE 
063 





3B: How Much Competition? 


3B: How Much Competition? 


LITTLE SOME MUCH 


DIRECTIONS: Make it clear to the 
children that the producers shown are 
in competition with producers of the 
same product. The children place an X 
in the box to indicate whether each 
producer has little, some, or much 
competition. The class should discuss 
the nature of competition (price, design, 
special services, and skills) in each case. 


LITTLE SOME MUCH You should emphasize that even though 


C] C] Oo a farmer may have a huge farm, he still 
competes with thousands of other 
farmers all over the country and the 


world. His competition is price com- 
petition. 
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3C: Does Advertising Help You Make Better Choices? 


DIRECTIONS: The children should read 
each advertisement carefully. They 
should indicate whether they do or do 
not know enough to choose the product 
by placing an X in one of the boxes next 
to the corresponding number. If astudent 
does not know enough to choose, he 
should be able to tell what else he needs 
to know. 
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3C: Does Advertising Help You Make Better Choices? 


ALL BEEF 
HOTDOGS 
59¢A POUND 


EGGS 
BARGAIN !! 
39¢ A DOZEN 


1954 FORD 
LIKE NEW-- 
$350 


ALL MEAT 
HOTDOGS-- 
49¢ A POUND 


5. 


CANDY 
29¢A BAG 


ELECTRIC 
bp bes 


5 DOWN 


7. 





3D: Markets Are Where Consumers Meet Producers 


3D: Markets Are Where Consumers Meet Producers 


What markets are these? Money Fish Grain Job Housing Vegetable 


Market 


Market 


B Rooms 


102 N. MAIN STREET Market 
peiaasnasngk-aaninlsea 


Market 





DIRECTIONS: After studying the pic- 
tures, the children should decide what 
kind of market is represented in each 
case. They then write the name of the 
markets in the blanks provided. 
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DIRECTIONS: The children should list 
all the markets they think are affected 
by each headline. Discussion should 
bring out how news affects the markets 
of cities and nations. 
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3E: Markets Depend on Each Other 
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3E: Markets Depend on Each Other 


How many markets would these headlines affect? 


NEWS 


NEW CAR PLANT. 
TO BE BUILT IN OUR TOWN 














NEWS 





MARKETS 


Housing 


Car 


Cattle 


Machine Tools 


Department Store 


Airplane 


Furniture 


Oil 


Money 


Tractor 


Job 


Hog 


Corn 


3F: How Much Will a Business Produce? 


3F: How Much Will a Business Produce? 


Mr. Boss decides to produce travel trailers. He rents a factory and hires one carpenter. 


4 \ FIRST WEEK 
skippy TRAVEL TRAILERS | AAA ES ese) 
————— ESS ae 
4 \\d\ 4 $300.00 
si 2 = a, 
. 


costs: 


WAGE OF | CARPENTER 
200-00 


OTHER Costs 
3xk200 


FIRST WEEK 

Did Mr. Boss earn a profit? Yes lf Mr. Boss did earn a profit, how much was it? ............. 6. cece eee 
HOWsmanyaEravelatrallers: didutherearpentels PFOCUCE Zamme metas ete cta\cteleletshateratetsreyerty-ralcratelalais aietaversr-\ere¥eteiovers ciel afe/s%cfelcteioiets cjsle\eiaitie?ota ta sta/el tae are'/eUa7are 
Should Mr. Boss hire a second carpenter so that he can produce more trailers? Yes 





ays} 
(aya SALES: 
da Ue ed = 7 TRAILERS @ 


WAGES OF 2 
CARPENTERS, 
# 200.00 


OTHER Costs: 
7X # 200.00 


SECOND WEEK 

Suppose Mr. Boss does hire another carpenter. 

Did Mr. Boss earn a profit this week? Yes [fiSOmMOW MUCH WaSi IE idea sremit-tvaete ciererciaceve res ee Giele Miereitye ecole. ern 
Was it more than for the first week? Yes THiS; MOW MUCH MONE? ite. iaicais tee pgs cicteeslarayapclerere haya nies eiaee ejalele 
How many more trailers were produced in the second week than in the first week? 2.0.0.0... 0c cece cence tee tee e eee ene e sence 
Should Mr. Boss hire a third carpenter so that he can produce more trailers? Yes 





DIRECTIONS: The children should study 
each set of pictures and then give their 
answers in the boxes or blanks provided. 
The class should discuss their reasons for 
hiring, or not hiring, another carpenter. 
Discussion should show why the hiring of 
the second worker enabled the trailer 
factory to divide the labor better and 
increase the profit for Mr. Boss. 
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3F: How Much Will a Business Produce? 


3F: How Much Will a Business Produce? 


[THIRD Weex =| [|_| 
SALES: 
3 TRAILERS @ 


CosTs: 

3 CARPENTERS @® 

200-00 AWEEK aa 
OTHER COSTS: 

13 x4200.00... od co 


[TOTAL CosTS _—-## 320d 00] 


SKIPPY TRAVEL TRAILERS} 


maaan 
ania 


as 





THIRD WEEK 

Suppose Mr. Boss hires another carpenter. 
Did Mr. Boss earn a profit this week? Yes If ‘so, how muchiwas it?: co. cnc.aeces panes aeteneleeatane tee 
Was it more than for the second week? Yes liso; how much more?:4 popcma-ee ete een eet ere 
How many more trailers were produced by adding the third carpenter? ............ eee e eee e cece entre eee e eee te see e esses enteeees 


Should Mr. Boss hire a fourth carpenter so that he can produce more trailers? Yes 


DIRECTIONS: The children should study 


4 SALES: 
. : P ee CR xl © \7 TRAILERS @ 
each set of pictures and then give their a Gn ALA #300.00 .-... 
P Ky Y @ A)\ eye costs: 
answers in the boxes or blanks provided. avn 7 PE dpmegtee 
The class should discuss their reasons for f “lined si) pee. 
hiring, or not hiring, another carpenter. 
Discussion should show why the hiring ° FOURTH WEEK 
f Suppose Mr. Boss hires a fourth carpenter. 
of the third and fourth WOTKers enabled Did Mr. Boss earn a profit this week? Yes Tf SO, ROW UGH Wea IE? ore). /2 rape enct oare atin ads de ee ites athe letter 
the trailer factory to divide the labor Was it more than for the third week? Yes [f.so; how muchimore?, Seine eet sees) tere) ts Crielete eintetetetercieiers 


better and increase the profit for Mr How many more trailers were produced by hiring the fourth carpenter? ..........e eee e cece e cence eect tenet enter tenet e tenet eneens 
. Should Mr. Boss hire a fifth carpenter so that he can produce more trailers? Yes 

Boss. (You should also point out to the 

children that Mr. Boss likes any addition 28 

to the profit no matter how small.) 
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3F: How Much Will a Business Produce? 


3F: How Much Will a Business Produce? 


SKIPPY TRAVEL TRAILERS| 


CARPENTER! 
ANTED 
200 

A WEEK 


FIFTH WEEK 
Suppose Mr. Boss hires a fifth carpenter. 


Did Mr. Boss earna profit for this week?_ Yes If so, how much was it? .... 


Was it more than for the fourth week? If so, how much more? 


How many more trailers were produced by hiring the fifth carpenter? ............ .ccc cee c ccc c cece 


Should Mr. Boss hire a sixth carpenter so that he can produce more trailers? Yes 


SIXTH WEEK 
Suppose Mr. Boss hires a sixth carpenter. 


Whatidoryou think:willl happen?) is mracuencorssterragiicjaretetavelte orc mreielela.cieis, seman tiseterssrevarsiaeeres acta ive tse eA gy ceiete las 


WhatihappeneditoMiniBoss's:protitcamicse cmerraaren trex re ninercietcoterenersuscerstewecore seein caaeyakelanccyeanvoint-hetciasssebsyere is nudnats 
Will Mr. Boss be happy about this? ............... Should he have hired the sixth carpenter? ........ 


lf Mr. Boss wants to hire more carpenters profitably, what can he do? ....... ccc eee eee eee eens 





Fietuweex |_| 
SALES: 


J9 TRAILERS @ 
1500/00 ete 
c 


OTHER cosTs: 
19 X¥ 200.00... 


[FoTAL costs ArgBoaloo | 


Provan costs Psao0)oo 


DIRECTIONS: The children should study 
each set of pictures and then give their 
answers in the boxes or blanks provided. 
The class should discuss their reasons for 
hiring, or not hiring, another carpenter. 
The class should pay particular attention 
to the number of men working and the 
number of trailers produced in compari- 
son with preceding weeks of production. 
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DIRECTIONS: The children should go 
back over the six weeks of production and 
color in the number of trailers completed 
each week (three for the first week, 
seven for the second week, and so forth). 
From the second week on, the children 
should use a second color to indicate the 
additional number of trailers produced by 
hiring an additional carpenter. The 
teacher should tell the children that 
additional trailers were produced not 
because of the special skill of the addi- 
tional carpenters but because of the 
division of labor. 


The children should write the profit 
for each week in the blanks. Then each 
student should color in the carpenters 
for the week that shows the highest 
profit. The class can discuss the reasons 
why the number of carpenters colored 
in is the best number for the greatest 
profit. (Mr. Boss will hire more carpenters 
as long as his total profit increases even 
though each addition to profit grows 
smaller.) The children should understand 
that Mr. Boss must continue with five 
workers if he is to earn the highest 
possible profit. He hopes to see his 
trailers sell at $300 each. 


The exercises should help the children 
discover that the number of workers 
hired is limited by the size of the factory 
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3F: How Much Will a Business Produce? 


and the tools available. If Mr. Boss wants 
to hire more workers profitably, he must 
enlarge the factory and buy more tools. 
This may be expensive at the beginning 
but will pay off later. 


3F: How Much Will a Business Produce? 


TOTAL TRAILERS PRODUCED EACH WEEK MR. BOSS’S PROFIT 


AA Lule) DL) AAA Profit the 
Sen NEMS AAA A first week 
ALA Profit the 

A second week 


Profit the 
third week 


Profit the 
fourth week 


Profit the 
fifth week 


Profit the 
sixth week 





4A: Ideas People in Cities Have Given Us 


4A: Ideas People in Cities Have Given Us 


What ideas did people in each of these cities give us? 





DIRECTIONS: Before completing this 
activity, the class should be divided into 
six committees to study each of the six 
cities in the text. Each committee 
submits a report of what it has learned 
about the city studied. The class then 
discusses the ideas given to us by the 
people of these cities. Youcan summarize 
the ideas and list them on the chalk- 
board. Then the class can complete the 
activity. 
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4B: People Whose Ideas Make My City a Better Place to Live 


DIRECTIONS: The children can be 
helped to identify important local 
personalities through whose ideas their 
city became a better place to live. They 
can choose a person who is known for 
the work accomplished in each of the 
fields above. After writing in the name 
of a creative person, the children should 
write about the work of that person. In 
some cases, more than one person can 
be named. Also, the children may want to 
write about a person not included in the 
categories listed. 
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Writer 


Businessman 


Lawmaker 


Architect 


Volunteer worker 


Educator 





4B: People Whose Ideas Make My City a Better Place to Live 


WHAT WAS HIS IDEA? 


5A: Jobs Cause the City to Grow 


5A: Jobs Cause the City to Grow 


When does this city offer the most jobs and the highest income? 





OL ——— 
os ay 


Picture 1. When it has one industry. Picture 2. When it has few industries. Picture 3. When it has many industries. 


Picture 1 Picture 2 Picture 3 
When does this city offer the most jobs? 


When does this city have more higher-paying jobs? 


DIRECTIONS: The class should discuss 
what is illustrated by each of the three 
pictures—how much is being produced, 
the number and kinds of workers hired, 
the market, and so forth. The pictures 
show one city in three stages of its 
economic growth. After they study and 
discuss each question, the students 
should put an X in the box that provides 
the answer to it. In answering the ques- 
tions, the children should discover at 
what point the city will enjoy the highest 
level of living. 


If an industry closes or goes out of business, 
when are the workers most affected by bad times? 


When does the government of the city have the most tax income? 


When does the government of the city have the most expenses? 


When are land prices the lowest? 


When do people specialize the most? 


When do young people move from the city? 


_)(7) 3) 
J) 0) 
ee ene) |) 


When do young people move to the city? 
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DIRECTIONS: The teacher should pre- 
pare in advance copies of a sheet con- 
taining data about the children’s city. 
The United States Census is a handy 
source; information on population and 
people who are employed is given by 
states in Volume !, Table 8. School en- 
rollment figures are usually available 
from the school superintendent’s office, 
and the superintendent may also have 
projections of future growth, which could 
be valuable in class discussion. The 
teacher may wish to collect information 
on how the area of the city spread 
(usually available from the City Hall) and 
on business growth (available from the 
Chamber of Commerce). After discussing 
the figures so that all the children under- 
stand their significance, the teacher 
should have them complete the activity 
page, filling in all the data. The class 
should talk about how these data relate 
to factors discussed in the preceding 
lesson. Then, using the information they 
have, children should write a short essay 
on ‘‘How Did My City Grow?” 
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5B: How Did My City Grow? 


5B: How Did My City Grow? 


People Who Are Employed School Enrollment People 


6A: Why Do Conflicts Arise? 


6A: Why Do Conflicts Arise? 


“THEY RE 
LAUGHING AT ME.” 
' 


The boys settled their differences through finding out the facts. 





DIRECTIONS: The children should be 
led to discover that conflicts can be 
settled by knowing ali the facts, by com- 
promise, and by the decision of an im- 
partial third party or according to the law. 
The teacher should read to the class the 
article ‘‘How Scientists Study ‘Getting 
Along,’’’ by Kenneth Boulding, pp. 275- 
276, Resource Unit, Our Working World: 
Neighbors at Work. Then the class 
can compare their findings with Dr. 
Boulding’s theory. Have them check 
newspapers, television, and radio for 
information on conflicts in local, national, 
and international affairs, and bring notes 
or clippings to class. How these im- 
portant conflicts may be resolved should 
be discussed by the class. 
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6B: Changes That Are Good for Some Groups May Cause 
Problems for Others 


DIRECTIONS: The children should study 
the changes in the city listed in the first 
column and discover which problems are 
caused by them. They should draw a line 
from each problem to the change which 
caused the problem. When all the 
children have finished connecting the 
logically related pairs, the reasons for 
the conflicts in each situation should be 
discussed. The children should be en- 
couraged to offer their own ideas on 
possible ways to solve these conflicts. 
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6B: Changes That Are Good for Some Groups May Cause 
Problems for Others 


CHANGES IN THE CITY 


. Cutting out public transportation in one part of the city. 


Many families live and own homes in the suburbs, but they work 
and gain their incomes in the city. 


. The city tears down many old homes to build new homes and 


office buildings in the center of the city. 


. To take care of overcrowding in the schools, the city tears down 


old schools and builds new ones. In other areas, the city does 
nothing. 


PROBLEMS 


. Who should pay the taxes for the services of the city? 


. How can people who have no cars get to work or visit other 


neighbors? 


. How can the city provide an equal education for everyone in all 


parts of the city? 


. Who should provide housing for people who had to move from the 


torn-down neighborhoods? 





6C: What Happens When People Move? 


6C: What Happens When People Move? 


Joe Green and his family lived on a large dairy farm 
in the South. It was owned by Mr. Daniels. Mr. Green, 
along with many other men, worked for Mr. Daniels in 
helping to run the dairy farm. A few months before, 
Mr. Daniels put in new machinery that would do the 
milking faster and better than the men could do it. The 
machines did the work of many of the men, and Mr. 
Daniels had to tell them that they would have to look 
elsewhere for work. Joe Green was one of the workers 
who had to leave. There was no other work for him 
nearby, and he and his family began to think of moving 
to the city. Mr. Green’s cousin lived in (use name 
of your city here), and he wrote to Joe and told him to 
come to the city to look for a job. After thinking it over 
for a few days, Joe Green and his family loaded their few 
belongings into their car and started for .. . (your city). 


Where do you think Mr. Green and his family stayed when they 
first got to the city? 


Do you think that Mr. Green’s cousin had extra space in his 
apartment? 


Will Mr. Green have any problem finding a job? Why, or why not? 
How will he pay his expenses? 

What could Mrs. Green do to help the family? 

What could the children do to help? 


What will the Green children do about school? Do you think the 
city school was different from the country school in the South? 


David Brown and his family lived in Washington, D.C. 
Mr. Brown worked with electronic machines called 
computers. These machines are used to handle millions 
of facts and figures—and to solve problems many 
hundreds of times faster than the problems could be 
solved without their help. The men who work with these 
machines are skilled specialists. As more and more 
companies begin to use computers, more and more of 
these specialists are needed. Mr. Brown had lived in 
Washington for five years, but he was not happy. He 
liked his work, but he wanted to earn more money for 
his family. He read about Houston, Texas. He read 
that the city is growing fast because of the many new 
businesses that are moving there. Two weeks ago David 
Brown arrived in Houston and found a good job. Now he 
has sent for his wife and two children to join him there. 


Why was David Brown able to get a job in such a short time? 
Would this job be a better job than the one he had in 
Washington? 

In what ways would it be better? 


Would he have as much difficulty finding a good home as Joe 
Green might have? Why, or why not? 


What problems do you think David Brown and his family faced 
in Houston? 


How are these problems like the problems of the Green 
family in their new city? How are the problems of the two 
families different? 





DIRECTIONS: Here are two examples of 
families moving to new cities. The chil- 
dren should read the information given 
and decide for themselves what they 
believe the answers to the questions 
should be. Using the questions as a 
guide, they should then discuss what 
problems each family is likely to meet 
and how they think these problems might 
be solved. 
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DIRECTIONS: The teacher should review 
the meanings of the words public and 
private with the class, and be sure that 
all the children understand them. Then 
the children should study the situations 
listed and write in all the possibilities 
for help that they can think of. A city 
directory or a telephone directory should 
be available for reference. When the 
children have finished, they should 
discuss and compare their lists; the 
teacher should help them to be sure they 
have correct telephone numbers for each 
source of help listed. The discussion 
should bring out how some sources may 
be better than others in specific in- 
stances, and the children should feel 
free to improve their lists as the dis- 
cussion progresses. 
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6D: Where Do We Go for Help in the City? 


6D: Where Do We Go for Help in the City? 


PUBLIC 
In case of fire: 


In case of theft: 


In case of illness or injury: 


To find a job: 


To get job training: 


In case of emergency need for food, 
clothing, shelter (housing): 


In case we have trouble with the 
water: 


In case we have trouble with the 
gas: 


In case we need electricity: 


PRIVATE 





7A: How Is My City Government Organized? 


7A: How Is My City Government Organized? 


Here are two ways to set up a city government. Here is the picture chart of my city government. 


Two forms of local government 


MAYOR-COUNCIL COUNCIL-MANAGER 


People in the neighborhoods People in the city 





elect 


Council makes laws 





makes laws 


makes laws work — 





[|__| makes laws work — 


Z1\\~ 
Was Delta 


with the help of specialists 





DIRECTIONS: The children should draw 
a picture chart of their city government 
with the help of the teacher. They should 
then try to find out the name of each city 
official and how the official obtained the 
job (by appointment or election). 
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DIRECTIONS: Two committees can be 
appointed. One committee should pre- 
pare the budget of the city, the other the 
budget of the school. Information about 
city budget can be obtained from the 
City Hall, and on the school budget from 
the school superintendent. The teacher 
should direct the children to fill in the 
names of the sources from which the 
information came. The budget items can 
be divided as on the activity page. If the 
budget information is too complicated, 
the teacher can prepare a simplified 
version of it. After the assignment the 
children can discuss the reasons why 
spending may rise or fall in the future. 
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7B: How Does My City Produce Services? 


7B: How Does My City Produce Services? 


Name of my city 

Where does my city get its money? 
Property taxes $ 

Sales taxes $ 

Licenses and fees $ 


Taxes shared with other 
governments (state and federal) $ 


Other $ 


Name of my school 

Where does my school get its money? 
Property taxes $ 

Help from the state government $ 
Help from the federal government $ 
Other $ 


City population 

For what does my city spend its money? 
Fire Department $ 

Police Department $ 

Street Department $ 

Sanitation Department $ 

Other $ 


For the year 


School population 

For what will my school spend its money? 
Teachers $ 

Other workers $ 

Supplies $ 

Keeping buildings in good repair $ 

Debt (paying back loans) $ 

Other $ 


For the year 





7C: What Makes the City’s Tax 


7C: What Makes the City’s Tax Income Rise or Fall? 


What makes the city’s tax income rise or fall? 


A new factory moves to the city. 

The City Council increases taxes. 

Business sales rise. 

Business sales fall. 

Many families move to the suburbs. 

New families move into the city. 

The city tears down houses to build a parking lot 
in the city’s business area. 

The city builds a toll bridge. 


The city decides to charge an amusement tax on 
tickets to the zoo. 


What makes the city’s spending rise or fall? 


The city builds a toll bridge. 
Many needy families move to the city. 
The city builds a new zoo. 


The city tears down houses to build a parking lot 
in the city’s business area. 


The city hires more policemen. 
The city must replace its old fire trucks. 
The city decides to build a new school. 





Income Rise or Fall? 


DIRECTIONS: The children should place 
an X in the Rise or Fall column following 
each action described. The children 
should note that for some services the 
city may charge fees for all or part of the 
expenses. In these cases they should 
check both columns. 
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8A: How Do New Inventions Affect City Planning? 


DIRECTIONS: The children should study 
each invention shown and then decide 
which item or items are associated with 
it. They then draw lines from each inven- 
tion to the related item or items. Some 
items may be used more than once, some 
not at all. 
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INVENTION 


How Do New Inventions Affect City Planning? 





RSW} 
pip 

wd My Nin oN 
pm lhe oj Hs 


~~ 
iy Ly 


epi 


hs) 
Rs 
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an 
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CITY 
‘Cp hilen, 





Happy 
Unhappy 


Indifferent ra 
Happy a 
Unhappy L | 
Indifferent [ea 


Happy 


Unhappy 


Indifferent 





8B: Planning Land Use for Keeping Neighborhoods Happy 


8B: Planning Land Use for Keeping Neighborhoods Happy 


Suppose your city lets landowners use their land any way they 
want to use it. How will these neighbors feel about each other? 


Look at each picture. How does each owner feel about his neighbor? 





Happy 














Unhappy 


Indifferent 














DIRECTIONS: The children should study 
each set of pictures and decide how the 
two neighbors affect each other by their 
land use. The children then indicate in 
the boxes whether the neighbors make 
each other happy, unhappy, or indifferent 
by the way they use the land. In the first 
case, discussion may point out that by 
being close to each other the two stores 
benefit each other because they bring 
customers to the area (an example would 
be a shopping center). In the second 
part of the activity the children should 
discover a simple rule for land use in 
the city. 


a] 

[ | 
la 
eer 
| 

a 

=) 

L4 


Indifferent 











Happy 


Unhappy 


DENTIST Indifferent 
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8B: Planning Land Use for Keeping Neighborhoods Happy 


8B: Planning Land Use for Keeping Neighborhoods Happy 


Look at each picture. How does each owner feel about his neighbor? 

















Happy 


Unhappy 


Indifferent 


Indifferent 


Now, suppose you have been hired by the City Council to be the 
city planner. The sign on your desk reads: 


Happy 


L] 
L 


Indifferent 


Happy 


al 
LI 


Indifferent 


Happy 


lb niin 


Which of these land uses would you allow, or not allow? 
Allow Not Allow 
If either neighbor hurts the other. 
If either neighbor benefits the other. 


If the two neighbors neither hurt nor benefit 
each other. 





[| 
LI 


Indifferent 





8C: What Should Planners Study to Solve These Problems? 


8C: What Should Planners Study to Solve These Problems? 


Which systems must the city planner study to prevent these problems? 


SYSTEMS 


1. Business (jobs) 2. Legal 3. Street 4. Communications 5, Park 
6. Transportation 7. Health 8. School 9. Housing 10. Sewage 





DIRECTIONS: The class should study 
one example at a time, discussing the 
serious problems they think would result 
from the action illustrated by each pic- 
ture. Under each picture the children 
should circle those numbers standing for 
systems which must be studied to solve 
the problem. If children are very sophis- 
ticated, they may identify many systems 
that at first glance have little or no 
relation to the problem. Discussion of 
such relationships should be encouraged. 





12345 67 8 9 10 1 2)3 4°5'6'7 8 9 10 123456789 10 
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8D: Which Is the Better Use of Land in a Crowded City? 


DIRECTIONS: The children should study 
each pair of examples and decide which 
of the two uses of land a city planner 
would choose in order to make better 
use of available land in a city. After they 
have marked an X in the boxes that 
indicate their choices, the class should 
discuss how land would be saved by their 
choices. 
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8D: Which Is the Better Use of Land in a Crowded City? 





8E: What Do You Want Your City to Be Like? 


8E: What Do You Want Your City to Be Like? 





























The downtown area should be a pleasant place in which to shop. 
To which of these downtowns would you rather go? 








Homes should be in neighborhoods where the streets are safe and 
pleasant. Which neighborhood looks friendlier and safer? 








DIRECTIONS: The class should study 
each set of pictures and mark an Xin the 
box to indicate which picture represents 
Streets and roads are needed to connect parts of the city. But what they would want their city to be like. 
Be toads aot see Het Inesera citestabes the teats Then they should discuss each set of 


move without keeping neighborhoods and people apart? pictures to bring out which features are 
good for the people of their city. 
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8E: What Do You Want Your City to Be Like? 





Cities should be more than buildings and streets. There should be 
places where people can enjoy nature inside the city. Which city 
do you like better? 
































A city’s “furniture” can help to make it look nice. In which city 
did the planners use “‘furniture’’ well? 








ae 
MB \ al 


I 





A city can grow and look like this: 


Or it can grow and look like this: 
48 Which city is planning the use of land better? 
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SF: Where Will You Locate? 


8F: Where Will You Locate? 


A picnic ground 

A shopping center 

Houses built according to the plans of individual owners........ 
Lookout Park 

Factories and warehouses 

An elementary school 

Land for large housing project of single homes................. 





DIRECTIONS: The children should try 
to decide what would be the best loca- 
tions for the projects listed. They indicate 
their choices by writing the numbers of 
the locations in the blanks. Then they 
draw the symbols of the projects on the 
map. They should be able to give reasons 
for their choices. 
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8G: Which Plan Do You Think Makes a Better Place to Live? 


8G: Which Plan Do You Think Makes a Better Place to Live? 


Two planners were given the job of drawing a plan for 
using this beautiful site for homes for 100 families. 




















DIRECTIONS: After the children care- 
fully study the picture of the original site Map of the plan Close-up view of the plan 
and the two plans, they should choose 
the plan they like better and state the 
reasons for their choice. 
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8G: Which Plan Do You Think Makes a Better Place to Live? 


8G: Which Plan Do You Think Makes a Better Place to Live? 


Planner B presented this plan for 100 two-story townhouses grouped closely together. 














Map of the plan Close-up view of the plan 


Which plan do you like better? Plan A Plan B 
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DIRECTIONS: After the children study 
the case story, they should draw up a plan 
for the three friends. The teacher may 
want to give a hint or two. (The choice 
is basically between side-by-side town- 
houses or a high-rise.) After the chil- 
dren have finished drawing their plans, 
the teacher should discuss the advan- 
tages and disadvantages of the various 
plans. 


52 


8H: The Story of Three Friends 


8H: The Story of Three Friends 


Three friends bought a pretty piece of land to build 
three homes on so that they could be neighbors. They 
went to an architect who designed them three nice 
houses, each sitting on one-third of the land. 

The wives were happy with the nice big houses, but 


SR 
SRS 


c¢ 
‘< 


aes 


CVPeTeS 
eSECTCSES 
OSSESEH 
cc 
ass: 


et 

hers 
' 

(ets 


~. 
ow’ 


they said, “We like the homes, but can’t they be built so 
that we can have more of the land in one piece for use 
as gardens and a play area?” 

The architect thought and then nodded his head and 
said, “Yes!” Draw the plan you think he prepared. 





9A: Cities Are Always Changing 


9A: Cities Are Always Changing 


Map 1 shows Philadelphia as it looked in 1682. This is about 9 
parents ago. Map 2 shows Philadelphia as it looks today. 




















. There are five ‘squares’ shown on Map 1. What do you think 








MIMO ANS, crag seasie cocsess che aie miaheyw Sec lovnse che Simic ake enn ase Ne sua Vatar ale aratereiwre 
Can you find the same squares on Map 2?.................. 

















Color them green on both maps. 





























eS |] Ode aE Je . Compare Map 1 with Map 2. List some of the changes that you 


| LAA} ce can see. 


. According to the maps, what invention do you think caused the 
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DIRECTIONS: The class should study 
the two maps and then write answers to 
each question, omitting any they cannot 
answer. In relation to Question 4, the 
class should notice that in the map of 
today, extensive warehouse and harbor 
facilities are available. After the activity 
has been completed, the teacher should 
lead a class discussion. Some children 
may want to predict future changes in 
the city. 
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9B: What Is My City Doing to Keep up to Date? 


9B: What Is My City Doing to Keep up to Date? 


DIRECTIONS: The class can be orga- How much will if 60st? e..cha. .ccuec tee ess sve cde celageh MMe ces nec ae 
nized into several committees to dis- 
cover projects which help their city keep 
up to date. Such projects may include Why is it linportant fo my City Ztek chs lan lacls alta eee gtabaceeber re rok aces a ee 
renewal of a neighborhood, a cleanup 
campaign, street or expressway projects, 
construction of new buildings, and so 
forth. Newspaper reports and pictures, 
photos from scrapbooks, field trips, and 
interviews with city officials are all good 
sources of data. Once the committees 
have assembled the data, each student 
should use this page to summarize or 
outline what he has learned about his 
city. The teacher may want to display 
the complete reports of the various 
committees. 


Whois" paying: for it?s, Fae jeievercls.ov:che cle afeteacoe sine erele/steieanevote cere ceNe aay tcl tie) cise aEER RATS Tea eee emer ee 
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10A: How Do People Travel in the City? 


10A: How Do People Travel in the City? 


KEY 


Se ; 
TK superhienways MBB Train stations 
Boundaries 


Bus lines ies Downtown terminal 


Homes [A], [B] , 
[EN EN; 


























HHH Train tracks 








The people who live in homes A, B, C, D, E, F, G, and H 
all work in downtown Midcity. They must find the best 
way to get to work each day. Study the map and decide 
how each person should get to work. If the person has 
more than one choice, mark both choices in the space 























DIRECTIONS: Each child should decide 
for himself the possible ways of travel 
open to the eight people and write the 
answers in the blanks. Discuss the an- 
swers with the class as a whole. (The 
esa | homes of Mr. D, Mr. E, and Mr. F have 

suBURB been placed in the same neighborhood 
to give children the opportunity to dis- 


cover the advisability of forming a car 
pool.) 
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10B: How Do the Members of My Family Travel to Work? 


DIRECTIONS: The children should 
question members of their families about 
how they travel to work. Committees can 
summarize the interviews. Then the class 
should discuss how the transportation 
habits of members of their families affect 
the transportation problems of the city. 
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10B: How Do the Members of My Family Travel to Work? 


Member of family 


How far do you travel to work? 


. What choices do you have? 


(Please check possible ways.) 


What way do you use most of the time? 


Why do you travel this way? 
(More than one reason can be checked.) 


If you now drive, would you use public 
transportation if it were any one of the 
following? 


Do you believe that our city needs better 
transportation? Explain your answer. 


Car pool 
“Subway 
Train 
Other 


Bus 

Car 

Car pool 
Subway 
Train 
Other 


Only way there is 
Handier 

Faster 

Cheaper 

More comfortable 


Available 
Cheaper 
Faster 
Comfortable 


Car pool 
Subway 
Train 
Other 


Bus 

Car 

Car pool 
Subway 
Train 
Other 


Only way there is 
Handier 

Faster 

Cheaper 

More comfortable 


Available 
Cheaper 
Faster 
Comfortable 


Car pool 
Subway 
Train 
Other 


Bus 

Car 

Car pool 
Subway 
Train 
Other 


Only way there is 
Handier 

Faster 

Cheaper 

More comfortable 


Available 
Cheaper 
Faster 
Comfortable 





10C: Should the Bus Company Raise the Fare? 


10C: Should the Bus Company Raise the Fare? 


Many people stop riding the bus and drive their cars to work. 


After raising the fare, the owners 
of the company found that — 
Before the raise in fare, 1400 
people rode buses each day. 
How much income did the bus 


After the raise in fare, 1000 
people rode buses each day. 
How much income did the bus 


Did the fare raise help the bus company? 
Did the fare raise help the city? 
In what ways did the city suffer? 


What could the city do to solve the traffic problem? (Choose one 
which you think is best.) 
Pay overtime to the police for untangling traffic jams. 


Give the bus company money so that the company could 
keep the fare at 10 cents. 


Widen the streets. 

Put in more traffic lights. 

Make more parking space for cars. 
Tell people they should walk more. 
Do nothing about the problem. 
Other solutions 





DIRECTIONS: After going over the pic- 
tures and captions, the children answer 
the questions. Discussion should center 
on the choices the city has in dealing 
with its transportation problem. The 
children might want to add other choices 
to the list, such as city ownership and 
loans for new equipment. 
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11A: Most Cities Have Only One Water System. Why? 


DIRECTIONS: The children study the 
pictures and answer the questions. They 
should be helped to discover why people 
in a city must pay for water. (Pumping, 
purification, and delivery costs.) In the 
case of this city, one water company 
can provide the most efficient method 
of operation, and public regulation or 
ownership of the monopoly can assure a 
fair price. Discussion should bring out 
these two points. 
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11A: Most Cities Have Only One Water System. Why? 

















In which case would the city use 
more equipment, buildings, and 
pipes to produce and deliver water? 


In which case could the city produce 
water for less cost? 


If the water companies are owned by 
businessmen, in which case is there 
more competition? 


. What could the city do to assure a 


fair price for water if there is only 


oneiwatericompany eer na salen teense atetaaee rere 


Study these pictures to find the answer: 





If you were the city planner for your 
city, which water system would you 
choose? 


Case A 


Case B 





11B: Can You Find the Causes of Air Pollution? 


11B: Can You Find the Causes of Air Pollution? 





DIRECTIONS: The children study the 
picture and then write in the blanks the 
causes of air pollution they find. They 
can list other sources of air pollution not 
shown in the picture but actually present 
in most cities. After the children do 
the activity, they may discuss how the 
causes of pollution shown in the picture 
apply to their own city. 
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12A: What Can We Learn from Athens? 


12A: What Can We Learn from Athens? 


The map opposite shows where the Athenians traded. 
After the teacher has read “Athens at Work” in the 
Resource Unit, page 192, read the questions and mark 
an X in each box that stands for a correct answer. 


Could the Athenians produce everything they needed by 6. What did the Athenians do with the goods they got from other 
themselves? lands? Check the box for ‘Yes’’ if the statement is correct; 


check ‘‘No” if it is wrong. 
Wes (aul ie a) They consumed all of them. 


Did the Athenians divide the labor with other places to get [S| 
the other things they needed? Yes No 


& i They consumed part of them. 
Yes No 


What did the Athenians produce that they could trade? Ves ie No 


i E [| a They used some of them to produce simple 
Olive oil Ivory Grain Silver tools and weapons. 
Grape wine ia] Lumber | Silk [ae] Gold (ma Yes No 
What else did the Athenians have to produce before they They produced jewelry with some of them. 
could trade? 

i) a ela lees ee 
Houses Shoes Hotdogs Seaport They produced much laborsaving machinery. 
Ships [| Refrigerators aa] Jars ES) Chairs L] Yes L No 


What are some of the things the Greeks got in trade for their . What are the reasons the Athenians did not produce much 
grape wine, olive oil, and silver coins? Look at the map of machinery? Check “Yes” if the statement is correct; check 
Athenian trade, and then write your answers below: “No” if it is incorrect. 


a) Many machines had not been invented yet. 


oa i 





12A: What Can We Learn from Athens? 


12A: What Can We Learn from Athens? 


Slaves did the hard work that machines d) Athenians had little desire for lots of goods. 
might have done. They thought other things were more 


important. 
pl edad de et! eg 


The Athenians were not clever enough to Hard work was not known at the time of the 
invent machines. Athenians. 
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12B: Important Places in Athens 


12B: Important Places in Athens 


? 


Study the picture map of “Important Places in Athens.’ 
Then read the following sentences. Fill in the blanks 
carefully. 


Athena. The Athenians looked up to the 
and prayed. “Help us, O Athena, to bring honor to your city.’ 


was the busiest place 
in Athens. Here the Athenians came to work in offices, stores, 
and workshops. They came to shop. They came to worship. 
They came to serve in the law courts. They came to be with 
other people and discuss ideas and learn the news. 


Men and boys spent much time in the ..................-. “4 


in a shady grove of trees outside the walls. Here the men and 
boys enjoyed sports and discussed ideas with the wise men. 
From time to time the Athenian citizens met on............ 
Re dHaea soca ae . They discussed new plans for Athens 


and voted on new laws. 


The Athenians saw plays and listened to great poets in the 
Seiad areata ves . There were prizes for the best poems 


DIRECTIONS: After reading the Cae~ a HOSE (enL ee aoe other better. 
study, the children should examine the 

picture map ‘‘Important Places in 
Athens” and complete each statement 
with the name of the proper place. 





62 


12B: Important Places in Athens 


12B: Important Places in Athens 
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12C: Some of the People of Athens 


Some of the People of Athens 


CITIZENS FOREIGNERS SLAVES 


Each of the paragraphs below describes one of the 
groups of people shown above. When you have compared 
the paragraphs with the pictures, write the name of 
each group in the proper space. 


of Athens were free men. They spent 
much of their time serving the government of Athens. They 
used their free time, however, to talk and enjoy sports. 


were the men, women, and children 
whom the Athenian soldiers brought back from the wars. 
Wealthy Athenian citizens bought them to do their work. 


came to Athens to work as traders, 
craftsmen, doctors, artists, and teachers. They could not 
vote on the laws of the city, but they found Athens a good 
place to live. 


DIRECTIONS: The children study the 
pictures and identify each in the para- 
graphs given. 
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12D: A Greek Temple 


12D: A Greek Temple 


The style of the Greek temples has been used for you seen pictures of famous government buildings and 
buildings all over the world. Do you know a building museums that are similar to this? In the space below, 
in your city that looks like this Greek temple? Have draw a building that looks like a Greek temple. 











7 TT 
Ve w i, 
Vi. We iis 











Whatiis)tte itll 22.0 sacrerc cree cress ote eerste =e eel re Tepente cote eter 


WheveliSit? Semen roses... faeries eenemetes sah ie RP aera setae 





DIRECTIONS: The children study the 
picture and compare the style of the 
Greek architecture with the style used 
for public and government buildings they 
have seen; then draw a picture of one of 
the buildings in the space provided. 
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13A: What Would You Do About London’s Growth? 
13B: Which Way of Trading Produced More Jobs and Income for London? 


DIRECTIONS: Concerning the first 
method, the discussion might bring out 
that if London becomes too big, there 
will be no open spaces left for the 13A: What Would You Do About London’s Growth? 
people’s recreation. Transportation prob- 
lems would become very difficult. Dis- 


. Let London grow, using up all farmland. 
. Build new towns outside London where people could live 


cussion of the second method might and work, 
“ eee Be yt t | d that Id not let | 
bring out that this is what the govern- ioih Whee (HE ce, ae on ne 


ment is doing now. The teacher can 
review with the children the story “New 
Town — Stevenage” in the Resource Unit, 
page 205. 
Discussion of the third method might Place a check in the box to show which way of trading 
bring out that such a law would not be you think produced more jobs and income, and give the 
’ reasons for your choice in the space on the next page. 
proper in a free country where people 


have the right to move freely. Such/a law vigil A | 

would hurt both declining cities and oA iti 

growing cities. Ln nants ie 
<I Z| 


a . Wool is cut on English 2. London merchants buy 3. Venetian ships carry raw 4. Bruges weavers produce 
DIRECTIONS: The children study each farms. raw wool. wool to Bruges. cloth. 


sequence of drawings to decide which 


method of trade is more productive for 
London. After they have made their 
choice and written their reasons, they sith 


should discuss them aloud. The dis- 


13B: Which Way of Trading Produced More Jobs and Income for London? 











i H ' 5. Bruges merchants sell 6. Venetian ships carry cloth 7. London merchants sell | 8. London tailors make clothing. 
eussion should bring out that more jobs cloth to London merchants. to London. cloth to customers in 
and income are created when a country [cian | London. 
66 


produces finished goods rather than raw 
materials. 
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13B: Which Way of Trading Produced More Jobs and Income for London? 


13B: Which Way of Trading Produced More Jobs and Income for London? 


Ay | 
AL 

um} (EMM SS 
LL Yr 


. Wool is cut on English 2. London merchants buy raw 3. Weavers in London 
farms. wool. produce cloth. 


. London merchants sellthe |6. London tailors make clothing.| 7. London merchants sell 


cloth to customers in cloth to merchants in other 
London. lands. 





. London merchants buy 


cloth from London weavers. 


. Cloth is shipped to other 


countries in British ships. 
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DIRECTIONS: The children should color 
their maps and study the area in which 
the Venetian ships traded. Then they 
should locate Venice on a world globe, 
if one is available. The children then 
locate the same area on the world map 
in the back of this book. They circle 
this area in red. The trading area of 
Athenian ships should be circled in blue. 
The teacher may want to discuss the map 
symbols used to be sure the children 
understand them. When the children 
study the world map, they may discuss 
the areas where the United States and 
Britain trade today. They may discuss 
the reasons why these countries trade 
throughout the whole world while Venice 
and Athens traded only in a small area. 
(Some reasons are the development of 
technology, discovery of new lands, in- 
creasing world population, increasing 
division of labor.) 
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14A: Where Venetian Ships Traveled 


14A: Where Venetian Ships Traveled 


On the opposite page is a map showing the places 
visited by the merchants of Venice in their trading. 

Color the ocean and the seas light blue. Color Europe 
light green. Color Africa and the Holy Land light yellow. 
Leave the rest of Asia white. 

Color the dotted lines of the Venetian trade routes 
red. When you have colored your map, look at the world 
map at the end of your workbook. See if you can find 
Venice on the world map. 

Then draw on the world map a red circle around the 
area where the Venetian ships went to trade. Look at 
the map on page 61 which shows the area where 
Athenian ships traded. Using a blue crayon, draw a 
circle on your world map to show how big this area was. 


Who traded in a bigger area—the Venetians or the 


From the map on the opposite page, can you tell where 
the’ Venetians: got wool?: sfcices ete siscae scarstsicss checremersia sth 


Wherevdid they get timber?.4eneur ere ee eet 
Where did they take the timber?....................- 


How did the Venetians get spices and silks from faraway 





14A: Where Venetian Ships Traveled 


Where Venetian Ships Traveled 


Bruges 
wool cloth 


EUROPE 
FRANCE 
HOLY ROMAN 
EMPIRE 


Genoa 





Tripoli 


KEY ivory 
AFRICA gold 


shows routes used 


SEA ROUTES OF THE VENETIAN TRADERS 


MUSCOVY 


PRU 
\. ( Damascus 
\j @ 


Sey 
Tyre 


THE 
OLY LAND 
Jerusalem 


eS spices 
MS spices drugs SP! silk 
silk “dyes EGYPT ARABIA 
Adapted from Our Working World: Cities at Work. 
© 1966, 1967, Science Research Associates, Inc. All rights reserved. 
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DIRECTIONS: The children should study 
the Resource Unit beginning on page 
208 with particular reference to the 
stories “Venetian Traveler, Marco Polo,” 
on page 215, and “The Noble City of 
Kin-sai,’’ on page 217. The teacher may 
wish to put on the board the names 
of the places mentioned in these stories, 
before reading the stories to the children 
and before they do the exercise in the 
Activity Book. 
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14B: Marco Polo, Trader 


14B: Marco Polo, Trader 


The heavy line on the map shows the route taken by 
Marco Polo, his father, and his uncle on their journey 


How long did it take for them to travel from Venice to 
China? if. duwislee oagpanprne ehabvare stein atstarnavete meters ebelsieieiei 


Was the journey an easy one? Yes 


Since it was so hard to travel in those days, do you think 
the people of Venice knew much about the lands between 
their’cityand ‘China? we aera siea site 


How did Marco Polo tell the people of Venice about the 


new things he had learned about the world?........... 


What other cities have you studied whose traders and 
trading ships traveled far from home?................ 


Marco Polo left Venice for China in A.p. 1270. This is 
more than 20 parents ago. Do you think many explorers 


you think of some reasons why Marco Polo is still 
remembered? s.cnaeG cae de ae emia Ment sates, dalsin aeis eeudtet ears 


from Venice to China. The dotted line shows their route 
back home many years later. 


a} EUROPE Desert 


Venice 


AFRICA 


AUSTRALIA 


KEY 


——~—-—route from China 
route to China 





MARCO POLO'S ROUTE 





14C: Making Laws in Two Cities 


14C: Making Laws in Two Cities 


Picture 1 Picture 2 


WHICH TS UNOS 205) cos eccecan se eters nee Sayers cetera en yeccen wn cpors ai Sear Deane e LE eve 


WHIGKIISIVENICE tars ceaette circa seven oom eer ivacrotstonte motes ones toe 





DIRECTIONS: The children study the 
pictures carefully and try to decide which 
picture illustrates Athens and which il- 
lustrates Venice. Discussion of clues 
given in the pictures—the number of 
members in the lawmaking bodies, their 
clothing, the locations—should give the 
children the basis for making their 
decision. 
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15: How Does the Port of Rotterdam Create Jobs and Income 
for the People? 


15: How Does the Port of Rotterdam Create Jobs and Income 
for the People? 


DIRECTIONS: In discussing the story “A 
City Rises from Ashes: Rotterdam’ in 
the Resource Unit and in the text, the 
children should identify ways that the 
port of Rotterdam creates jobs for people. 
On the top half of the page, the children 
may draw pictures of occupations di- 
rectly related to the activities of the port: 
shipbuilding, ship repairing, warehous- 
ing, crane operating, loading and 
unloading ships by laborers, operations 
of crewmen, and so forth. Below these 
illustrations the children may draw pic- 
tures of occupations indirectly related to 
port activity: banking, selling groceries, 
operating restaurants and movie thea- 
ters, truck driving, taxi driving, working 
in offices, and so forth. 





72 





Row 1. 
More and more people come to 
Calcutta from the villages. 





Row 2. 
Many different businesses are 
needed to provide jobs. 


16: What Can We Learn from Calcutta? 


16: What Can We Learn from Calcutta? 





Row 3. 

Raw materials, skilled workers 
to work with machines, 
machines to produce faster, 
businessmen to take risks, and 
government to keep order and 
produce services are needed 
in order to have more business. 





Raw Materials Skilled Workers Machines Businessmen 





Row 4. 
Why do you think that Calcutta 
cannot provide jobs for the 
people who come from the 
villages? 








Government 





DIRECTIONS: After the class has re- 
viewed the Calcutta case study in the 
text, they should complete the assign- 
ment ‘“‘What Can We Learn from 
Calcutta?” In the first row, the children 
should draw pictures of the poor village 
people who come to Calcutta with few 
belongings. (Photographs in the text may 
be used as sources for these drawings.) 

In the second row, the children should 
draw pictures of the great variety of 
businesses, factories, stores, and offices 
needed to provide jobs. In the third row, 
they should draw symbols of raw mate- 
rials, skilled workers, machines, business- 
men and government. In the fourth row, 
the class may sum up the problems of 
Calcutta: (1) too many unskilled workers 
come to the city, (2) not enough raw 
materials, skills, machines, businessmen, 
and government services are available. 
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DIRECTIONS: The children should study 
the pictures and then discuss the impor- 
tance of each of these elements to a 
growing, modern city. The discussion 
should bring out how these elements 
have helped Singapore and what the city 
might be like if some of these elements 
were not present. 
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17: What We Can Learn from Singapore 
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3. Education for all people. 
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17: What We Can Learn from Singapore 


hh Ary 





. Reliable men in business. 


Adapted from Our Working World: Cities at Work. 
©1966, 1967, Science Research Associates, Inc. All rights reserved 








SINGAPORE: INVESTMENTS FROM AROUND THE WORLD 





. Savings from other countries. 





17: What We Can Learn from Singapore 


17: What We Can Learn from Singapore 


Adapted from Our Working World: Cities at Work. 
©1966, 1967, Science Research Associates, Inc. All rights reserved. 





SINGAPORE: EXPORTS TO A WORLD MARKET 





5. Trade with other countries. . People of many races and religions live together peacefully. 


Courtesy of Singapore Investment Promotion Center 


Jurong 
New Town 


REPUBLIC OF SINGAPORE'S 
@ NEW INDUSTRIAL PARKS 





7. Government produces many goods and services for the city. 8. New towns prevent Singapore from getting too large. 
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DIRECTIONS: After reading about 
Broadacre City, the children might write 
what new ideas Mr. Wright has given us 
about — 
1. The size of a city. 
2. Traveling time to the workplace. 
3. The use of land for homes, farms, 
and other workplaces. 
4. The importance of living close to 
nature. 
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18A: Looking Ahead: Frank Lloyd Wright 


18A: Looking Ahead: Frank Lloyd Wright 


Is your city a good place to live? If it is not, do you 
want to do something to make it a good place?......... 
When you grow up, do you want to have an interesting 
life? Working to make your city a good place to live can 
be interesting. You might become a city specialist. You 
might study cities and what is happening to them. You 
may be asked to help solve some city problems. But 
before you can begin this interesting work, you will have 
to ask yourself some questions. 


Are cities important? 


These questions have been asked before. Many people 
have wondered how to make cities good places. In Our 
WorkKING Wortp: Neighbors at Work, you read about 
Frank Lloyd Wright, one of the greatest architects in 
the world, who wanted to make cities good places to 
live in. 


He planned the city of the future this way: 


Horizon Press, from The Living City, by 
Frank Lloyd Wright. Copyright 1958. 





18A: Looking Ahead: Frank Lloyd Wright 


18A: Looking Ahead: Frank Lloyd Wright 


Frank Lloyd Wright called his plan for this type of 
city “Broadacre City.” He did not like huge crowded 
cities with noisy traffic, dirty air, ugly overhead wires, 
and billboards. Broadacre City would not be like these 
cities. 

Broadacre City would cover our whole country. All 
across our country would be family homes, each with an 
acre of land around it, small farms, smokeless factories, 
roadside markets, small schools with gardens around 
them, places for pleasure, and government buildings. 

Architects for all these buildings would not just copy 
old buildings. They would design buildings to be right 
for their place and their use. Steel and concrete would 
make buildings strong. Glass and plastics would make 
them light and colorful. 


There would be some tall buildings in Broadacre City. 
They would stand alone in a park at the edge of a 
neighborhood. Apartment houses would have balconies 
with flowers growing on them. 

Because of fast transportation, people could live 
within forty minutes of places of work, of pleasure, of 
education, of shopping. They could travel on wide express 
roads with pleasant park strips and safe overpasses and 
underpasses. People could use fast, quiet trains. They 
could go almost everywhere by helicopter. 

In such a city-country, people would not have to travel 
crowded roads to get away from the crowded city. 
Everywhere the countryside would be close. People 
would feel closer to nature. Farmers and city people 
would understand each other better. 
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DIRECTIONS: After reading about 
Le Corbusier’s plans for the city of 
tomorrow, the children might write about 
the new ideas Le Corbusier has given 
us about — 


1} 


78 


The size of the city. 

The use of land for business and 
homes. 

The many choices people in apart- 
ment houses could have. 

The ways walkers could be safe 
from traffic and traffic could move 
quickly. 

The way factories could be sepa- 
rated from the city. 

Other ways that life in the cities 
could be made pleasant. 


18B: Looking Ahead: Le Corbusier 


18B: Looking Ahead: Le Corbusier 


Le Corbusier said that the great city is the heart and 
brain of a nation. In the great city, people make plans 
that affect the work and wealth of a whole nation. The 
businessmen of a city need to be close together to trade 
goods and ideas. 

Once the centers of most great cities were narrow 
twisting lanes of small villages. Today these narrow 
streets are jammed with traffic. Le Corbusier thought 
that these centers ought to be pulled down and rebuilt. 

Le Corbusier made plans for the city of tomorrow. In 
the center of a city for three million people he planned 24 
skyscrapers more than 50 stories high. Each skyscraper 
would stand in a park. In the tall towers a million people 
would work in business and government. 

Helicopters could land on the skyscrapers. Wide 
elevated roads would crisscross the city. They would 
stretch across the city to meet wide roads outside the 
city that led to other cities. Railroad tracks would run 
underground to underground stations. Traffic could move 
fast overhead and underground, and at the same time 
people could walk on the ground safely. They could walk 


with pleasure, too, because all the land would be used 
for parks and sports fields and filled with trees, shrubs, 
flowers, and paths. Gardens could be under the buildings, 
because buildings would stand on stilts. 

In a ring around the skyscrapers would be shorter 
buildings. Here would be doctors, lawyers, restaurants, 
and shops that would produce services for businesses 
and homes. 

In aring around the shorter buildings would be garden 
apartments. Each apartment could have a room with a 
side open to the outdoors. Here the family could have a 
little garden. 

On the roofs of the apartment houses could be gardens, 
play spaces, nursery schools, shops, and theaters. Here 
people could meet and children could play. Each 
apartment house would be like a neighborhood. 

Beyond the garden apartments there would be a 
wide green belt around the city. And beyond the green 
belt there would be suburbs for single family homes and 
a place for factories. There would be a clear line between 
the city and the countryside with its farms. 


— From Motopia by G. A. Jellicoe, 
"~~ Frederick A. Praeger, Inc, 1961. 
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You, too, must have some ideas of what makes a city a good 
place to live. Think about the following questions and then answer 
them in your own words. 


Would you like to live in a place where your family could have lots Should owners of land in cities be able to use the land any way 
of land around you? they want to? 


Would you like to live where neighbors are close together so 
that you could see them often and talk to them face to face? 


Do you think talking over the telephone is just as good as seeing 
people face to face? 





DIRECTIONS: The children should 
answer the questions in the blanks pro- 
vided. Discussion should lead to the idea 
that the children not only can affect the 
life of their city when they grow up, but 
also can work for a better city today. 
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18C: Looking Ahead: You 


Do you think that buildings in cities should all be different? 
Yes No 


Yes No 


Do you think it is important to have open places where people can 
come together as in the Agora in Athens and St. Mark’s Square 
in Venice? Yes No 


Should people in cities build more expressways for more cars? 


Yes No 
Or should they build more train and bus systems to carry people 
in cities? Yes No 
Why? siaietaiare sisselare d,snafitenoyatia,atstete eyeea ps relesojayateteee steveeisyasyarcierds ecayateterae 
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Do you think that having places to walk helps make a city a good 
place to live? Yes No 


These are only a few of the questions one can ask about making 
cities better. 


lf you keep on thinking and asking questions, you may be able to 
discover new ways to help cities grow and be better places to live. 


Do you have ideas about some things you would like to see in a 
city when you grow up?........... What are some of your ideas? 





Outline Map of the World 


CITIES AND COUNTRIES Calcutta, India Paris, France 
Athens, Greece Lagos, Nigeria Rome, Italy 
Babylon London, England Rotterdam, Netherlands 
Brasilia, Brazil Magnitogorsk, U.S.S.R. Singapore, Republic of 
Bruges, Belgium Manchester, England Venice, Italy 


160° 140° 60° 40° 





Adapted from Map & Globe Skills, Pupil Booklet. © 1964, Science Research Associates, Inc. All rights reserved. Printed in U.S.A. 
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